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ABSTRACT 

Thi s survey was requested by the National 
on Excellence in Education to provide input_from schools, 
arid departments of education (SCDE's) on improving the quality of 
teacher education^ Survey questions sought information on preferences 
for recommendations to make curriculum more rigbrous, raise entrance 
criteria, and extenci programs beyond four years . Information was also 
recommendations that had been implemented 
432 representative institutions with a 

of institutions included public and private SCDE's 
offering doctoral , comprehensive , general baccalaureate, or 
specialized programs . About brie-half of the department heads 
preferred making curriculum more rigorous and raising 
standards as methods of raising the quality of teacher education. 
High implementation of these recommendations was indicated . Li ttle 
support was given to the recommendation that programs should be - 
extended beyond four years. This report provides descriptions of the 
characteristics of the surveyed institutions and their programs , and 
a brief analysis of findings. Survey data is presented in tabular 
format and a copy of the questionnaire is included . (JD) 
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Almost all (94 percent) of the Nation's schools, colleges, or departments of 
education (SCDE T s) have implemented one or more measures to improve the quality 
of teacher candidates during the past 5 years, according to a recent survey con- 
ducted : y the National_ Center for Education Statistics (NCES) through its Fast 
Response Survey System (FRSS). 

The survey was requested by the National Commission on Excellence in Education 
to provide input from SCDE T s on the issue of improving teacher education. During 
hearings held throughout the country, the Commission was presented with often 
conflicting recommendations on how to improve the quality of teacher education. 
Although many of these recommendations required changes in Federal, State, or 
local policies, several applied directly to schools/departments of education. 

Some of the recommendations directed to SCDE ! s included raising the standards for 
entry into the teacher education program, making the curriculum more rigorous, and 
extending the program beyond 4 years. Among the methods suggested for improving 
the curriculum were increasing requirements in liberal arts (general studies), 
increasing professional studies, and increasing the amount of student teaching. The 
survey was designed to obtain the opinions of heads of schools/departments of 
education regarding these recommendations. (Descriptions of the survey and the 
survey questionnaire are included in latter sections.) 
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Improving Teacher Candidate Quality 

When asked about measures implemented to improve teacher candidate quality, over 
four-fifths (85 percent) of the SCDE's reported making the curriculum more rigorous 
during . the past 5 years, and almost three-fourths (74 percent) had raised the criteria 
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for entering. the. teacher education program (see table j). About one-half of the .._ 
department heads highly preferred these measures as methods of raising the quality 
of teacher candidates in their institutions (52 percent for strengthening the curriculum 
and 47 percent for increasing entry standards). 

Another suggested method for improving teacher quality is extending teacher education 
beyond 4 years. SCDE ! s gave this method little support, a finding that contrasts 
sharply with the recommendations of many education authorities, both in testimony 
to the Commission and in education literature. Only 5 percent had extended their 
teacher preparation programs, and only 15 percent expressed a high preference for 
doing so. Moreover, a majority (57 percent) gave this measure a low preference 
rating (not shown in table). It is not clear whether this lack of support represents 
the perception that such reform is undesirable, infeasible, or both. 

Classific ation of Institutio ns 

The survey findings were also analyzed using a newly adopted classification of 
institutions of higher education based on total degrees awarded and the fields in 
which the degrees are awarded. Each 4-year institution is classified as either < 
doctoral, comprehensive, general baccalaureate, or specialized. 1/ Approximately 60 
percent of all 4-year institutions (varying proportions in each of the four categories) 
have an SCDE with an elementary or secondary teacher education program. 

Department heads in doctoral, comprehensive, and general baccalaureate institutions 
expressed similar preferences for raising entrance criteria and making the curriculum 
more rigorous. Furthermore, they had implemented these measures to a similar 
degree (table 1). Doctoral institutions were more in favor of extending the program 
beyond 4 years than the other institutions but were no more likely to have 
implemented this measure. Responses from SCDE's in specialized institutions, 
however, differed from those of SCDE's in other institutions on two measures. . 
First, specialized institutions were less likely to highly prefer raising the criteria 
for entrance. On the other hand, they were more likely to have implemented 
curriculum improvement during the past 5 years. 
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Public/Private Institutions 

Department heads in public institutions expressed a higher preference for raising 
entrance standards and extending the program than did those in private institutions 
(table 1). In addition, proportionately more public institutions had raised the 
criteria for entering their teacher education programs. 



1/ Doctoral institutions are characterized by a significant level of activity in : and 
~ commitment to doctoral-level programs. Comprehensive institutions have a 
strong post-baccalaureate program, but do not engage in significant doctoral- 
level education. General baccalaureate institutions focus primarily on under- 
graduate baccalaureate education. Th e specia li zed c a t egory includes professional 
and specialized institutions. Specialized institutions that have SCDE's are primarily 
business, divinity, and teacher colleges, with, teacher colleges comprising less 
than half of these institutions. <3 



Change in Degrees Conferred 



The perceht_change in the number of bachelor's degrees in education conferred 
between 1975-76 and 1980-81 was computed for each SCDE; . As i a result , SeBE's 
were classified into three categories: high decrease (40 percent or more decrease), 
moderate decrease (between 10 and 39 percent decrease), and low decrease/increase 
(less than lO percent decrease or increase). 2/ 

Some differences in responses by percent change in degrees occurred, but there was 
no consistent pattern, Proportionately more institutions with small decreases or 
increases in degrees had raised their criteria for entering their education programs 
during the past 5 years, compared with institutions that had large decreases in 
degrees; however, all three groups were similar in preferring this measure (table 1). 
Institutions with small decreases or increases, to a greater extent than the other 
institutions, also preferred extending the program beyond 4 years. 



itics of SCBE's 



Of the 1,206 SCDE's offering elementary or secondary teacher education programs, 
11 percent were doctoral_institutions, 32 percent were comprehensive institutions, 49 
percent were general baccalaureate institutions, and 8 percent were specialized 
institutions (table 2). Approximately 108,600 bachelor's degrees in education were 
awarded in 1980-81. 3/ Over three-fourths of these were conferred by doctoral and 
comprehensive schools (31 and 47 percent, respectively), while 18 percent were 
awarded by baccalaureate schools and 3 percent by specialized school?. 4/ The 
average number of bachelor's degrees per institution ranged from 36 in general 
baccalaureate schools to 264 in doctoral schools. 



2/ The number of bachelor's degrees is based on data obtained by NCES through 
_~ the earned degrees portion of the annual Higher Education General Information 
Survey (REGIS) for academic years 1975-76 and 1980-81. The percent change 
was computed for SCBE's for which earned degree information for the 2 years 
was available and which awarded more than 15 bachelor's degrees in education 
in 1975-76 (a weighted total of 943 institutions). Institutions that awarded 15 or 
fewer degrees were excluded from the percent change analysis, because the 
percent changes in degrees for these institutions were based on too few degrees 
: to be meaningful. 

3/ In 1980-81, there were about 141,000 newly qualified teachers, according to the 
~" National Education Association. ( Teacher Supply and Dema nd in Public S cho ols^ 
1981-82 ), Included were the 108,000 bachelor's degree recipients noted above, 
and, about 33,000 other persons who received bachelor's degrees in other fields 
or master's degrees, but who were also qualified to teach for the first time. 

4/ Estimated from the earned degrees portion of the NCES Higher Education 

General Information Survey (HEGIS) covering the 1980-81 academic year. Data 
on bachelor's degrees in education were missing from this file for 14 SCDE's in 
the sample (an estimated 78 SCDE's in the universe). 
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Of the 1,206 institutions, providing elementary secondary teacher education, the 
majority of doctoral and comprehensive schools are publicly controlled (75 and 66 
percent), while most of the general baccalaureate and specialized schools are 
privately controlled (82 and 98 percent). Overall* 38 percent of the SCDE's are 

public institutions and 62 percent are private. . In 1980-81^ public institutions 

awarded 78 percent of the bachelors degrees in education* while private institutions 
awarded 22 percent (not shown in the table). 

In the 1975-76 academic year, 155,080 students received baccalaureate degrees in 
education. In 1980-81, the number had dropped to 108,000, a decrease of 30 percent. 
Doctoral, comprehensive, and baccalaureate institutions all experienced about the 
same percent decreases (30-31 percent) in baccalaureate degrees in education over 
this period, while specialized institutions averaged a 17 percent decrease. 



Improving the Teacher Education Curriculum 

No consensus emerged from department heads on methods to improve the teacher 
education curriculum. "Increasing general studies" and "increasing the amount of 
student teaching" received high importance ratings from 30 and 28 percent of the 
SCDE's, and low importance ratings from 28 and 40 percent (see table 3). 
"Increasing professional studies" was perceived as least important; only 15 percent 
of the department heads rated it highly important, while 41 percent said it was of 
low importance. 

Department, heads who considered additional general studies as highly or moderately 
important (71 percent) also indicated which of three specified fields should be 
increased. Language/communication skills was the leading field (79 percent), 
followed by mathematics (65 percent), and science (45 percent). 



Classification- of Institutions 

In ratings of methods to improve the teacher education curriculum, responses varied 
according to institutional type, particularly for specialized institutions; however, 
since the number of specialized schools is small, many of the apparent differences 
were not statistically significant. One difference that was significant concerned 
the importance of professional education studies (table 3). None of the specialized 
institutions considered increasing professional studies to be a very important means 
of improving the curriculum; for the other types of institutions, ratings of high 
importance on this method ranged from 11 percent (baccalaureate schools) to 23 
percent (comprehensive schools). 



Public/Private Institutions 

On the whole, perceptions of methods to improve the curriculum were similar for 
public and private institutions (table 3), although public institutions attached higher 
importance to increasing professional studies compared with private institutions (21 
percent vs. 11 percent). 

4 
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Nationally, SCDE ! s require elementary school teacher candidates to take 31 semester 
credit hours 5/ of professional studies and 10 credit hours of student teaching, on 
the average (table 4) (see attached questionnaire for definitions of these require- 
ments). For teaching at the secondary level, requirements average 19 credits in 
professional studies and 10 in student, teaching. 6/ The required hours in these 
areas, however, vary widely across SCDE ! s. For example, about 10 percent of the 
SODE's require 46 or more credit hours, of professional studies in their elementary 
program, while another 10 percent require 19 or fewer. Based on an average of 
120 credit hours needed to graduate with a bachelor's degree, the average profes- 
sional studies and student teaching requirements constitute about 35 percent of the 
total credits at the elementary education level and 24 percent of the total at the 
secondary level. 

While most teacher training occurs in 4-year, programs, about 5 percent of SCDE's 
have 5-year programs, most of which are in California. There, a fifth year of 
study is required for full credentials, including 18 hours of professional studies, 12 
hours of student teaching, and a bachelor's degree in a non-education field. There- 
fore, California requires slightly more student teaching, on the average, but con- 
siderably fewer credits in professional studies, particularly at the elementary level. 
Individuals can teach in California with preliminary credentials that require a 
bachelor's degree and 24 credit hours in education (12 hours each in professional 
studies and student teaching). The remaining year of study, including 6 hours in 
professional studies, must be completed within 5 years. 

In elementary teacher programs, the core professional studies curriculum consists of 
45 percent theory and 55 percent methods, on. the average. This pattern is reversed 
in secondary programs, which average 56 percent theory and 44 percent methods. 
Although the "ideal" proportion of theory and methods in professional studies has 
been a subject for debate, some respondents argued that this question imposed a 
false dichotomy. According to them, theory and methods should be, and frequently 
are, fully integrated in all education courses. 



Classification of Institutions 

Although requirements for student teaching and professional studies generally are 
similar among the different types of institutions, several significant differences 
emerged for the elementary level program (table 4). Doctoral institutions require 
more credits in professional studies than the other institutions, while specialized 
institutions require, more student teaching. 



5/ Quarter credit hours have been converted to semester credit hours. 

6/ The survey attempted to obtain general studies requirements as well. However, 
~ during data collection, it became apparent that the diversity of program 

structures among SCDE's and differences in interpretation of general studies and 
requirements led to inconsistent responses. Consequently, this item was dropped 
from the analysis. 
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In addition to their assessments of teaching requirements, department heads were 
asked whether a significant increase in standards would have an adverse effect on 
the financial position of their SCDE. Two-thirds felt a significant increase would 
affect them, either moderately (44 percent) or in a major way (23 percent). The 
other third felt the effect would be insignificant. 



Survey Background 

This survey was requested by the National Commission on Exe silence in Education 
through the Office of Educational Research and Improvement, U.S. Department of 
Education. 1 The survey was. performed under contract with Westat L Inc., a research 
firm in Rockville, Maryland, using the Fast Response Survey System (FRSSj. FRSS 
was established by NCES to collect small quantities of data, needed for education 
planning and policy formulation, quickly and with minimum burden on respondents. 

In November 1982, questionnaires were mailed to a stratified national probability 
sample of 423 institutions of higher education representing an estimated total of 
1,206 colleges and universities providing general elementary and secondary teacher 
education; institutions providing training in specialized fields only (e.g., agricultural 
education) were excluded from the sample. The response rate was 92 percent. All 
statements made in the text are significant at the 90 percent confidence level or 
better. Standard errors for selected items are presented in table 5 as a general 
guide to the precision of numbers in the tables. 



For More Information 

For information about this survey or the Fast Response Survey System, contact 
Douglas Wright, National Center for Education Statistics, Brown Building, Room 
600, 400 Maryland Avenue, SW., Washington, D.C. 20202, telephone (202) 254-7230. 
For single copies of this bulletin* or for more information about the Center's 
statistical program, contact the Statistical Information Office, at th€ same address, 
or telephone (202) 254-6057. 
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United States, winter 1982-83 



Percent of SCDE's 



total 

Type of institution: 

Doc t oral • 

Comprehensive . . - 
General baccalaureate 
Specialized .......... 

Control : 

Public . 

Private • 



52 



56 
54 
54 
33 



57 
49 



47 



53 
52 
47 
23 



58 

40 



; 15 



28 
17 
11 
9 



21 
11 



85 



83 
84 
86 
96 



82 
88 



74 



75 
78 
74 
64 



83 
69 



SCDE characteristics 


High preference 


Implemented in pasi 


t 5 years 


Make 
curriculum 
more 
rigorous 


Ral se_ _ 
entrance 
criteria 


Extend 
prj3j^r_ara 
beyond 
4 years 


Make 
curriculum 
more _ 
rigorous 


Raise 
entrance 
criteria 


_Ex_tend 
program 
beyond 
4 years 



6 
1Q 
3 
3 



6 
5 



Percent change in 
bachelor* s degrees 
in education: t/ 

a o so 11 83 71 4 

Large decrease .........43 |u 87 85 4 

Medium decrease 60 ou 

Small decrease/ 55 2 4 83 82 10 
increase qy _ 

,/ Bi«..n 1975-76 ind isio-ii: B.s.i on =,,» iron |H. "'^^'"S.S'JmS-M a„f 

too few degrees to be meaningful. 

Larue decrease 40 percent or more decrease. 

Medium decrease ~ between 10 and 39 percent decrease. „».«,., «,«, 

Small decreasi/ increase - less than 10 percent decrease or increase. 
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Table 2-- 



-Distribution of SCDE's with elementary or secondary teacher education programs 
in 1982-83 and bachelor's degrees in education conferred in 1980-81, by 



institutional type 







Type of institution 


institutions with 
elementary or__ 
secondary teacher 
education programs 


Bachelor's degrees 
in education 
conferred in 
198C-81 1/ 


Number 


Percent 
of total 


Number 


Percent 
of total 



Average 
number of 
bachelor J s 
degrees 

per 
institut- 
ion Zl 



Total ■ 

Type of institution: 



Doctoral . 

Comprehensive ? 
General baccalaureate 
Specialized .......... 



1,206 



130 
386 
590 
100 



100 



11 
32 
49 
8 



108,000 



33,800 
51,200 
19,600 
3,300 



100 



31 
47 
18 

3 



96 



264 
134 
36 
45 



U Estimated for the sample from the earned degrees portion of NCES' Higher Education 
k ' §lnerir?n5ormation Survey (HEGIS) for academic year 198 0-81. 0«^on^jcj.lor 
degrees in education were missing from this file for an estimated 78 SCDE s. 

2/ Based on SCDE's reporting bachelor's degrees in education. 

Note.— Percents may not add to 100 because of rounding. 



SCDE characteristics 



High importance 



Increase 
general 
studies 



Increase 
student 
teaching 



Increase 
professional 
studies 



Total 

Type of institution: 



Doctoral 

Comprehensive ...<»*.. 
General baccalaureate 
Specialized 



Control : 

Public _ . 
Private 



percent change in bachelor's degrees in 
education: 1/ 



Large decrease 

Medium decrease ........ 

Small decrease/ increase 



30 



29 
22 
32 
17 



28 
32 



31 
37 
17 



Percent of SDCE's 
28 



24 
25 
29 
38 



25 
29 



33 
25 
29 



15 



17 
23 
11 
0 



21 
11 



13 
17 
19 



Large decrease 
Medium decrease 
Small decrease/ increase 



Based on data if dm the earned degrees. portion of NCES ' 

- years l975r-76_ana 

sars were 
fewer 
these 



40 percent or more decrease* 
between 10 and 39 percent decrease. 

less than 10 percent decrease or Increase. 




Table 4. -Average number of credit bours^reqaire^tn 

programs, by SCDE cbaracteristica : United States, winter I9az-»J 



SCDE characteristics 



Elementary 



Professional 
studies 



Student 
teaching/ 
practicum 



Secondary 



Professional 
studies 



Student 
teaching/ 
practicum 



Total 

Type of institutions 

Doctoral i ... 

Comprehensive - . 

General baccalaureate 
Specialized .......... 

Control: 

Public. 

Private 



31.3 



34.3 
30.6 
31.7 
28.6 



31.8 
31.0 



10.5 



10.9 
10.7 
9.8 
13.0 



11.1 
10.1 



19.0 



19.6 
18.1 
19.4 
19.3 



18.6 
19.3 



9.8 



9.4 
9.8 
9.4 
14.7 



10.1 
9.6 
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Table 5 . —Standard errors ot selected items 



It eta 


Estimate 


Standard 




error 



National averages s 

Credit hours required in professional studies (elementary 
level ) 

Credit. hours required in student teaching /practi cum 
(elementary level) c c .......................... : 



Credit hours required in professional studies (secondary 
level) 



Credit hours required in student teaching/pract icum 
(secondary level) , 

Percent of all SCDE's* 

Indicating high preference for raising entrance criteria . 

Indicating high preference for making the curriculum more 
rigorous • 

Indicating high preference for extending the program 
beyond 4 years 



That raised entrance criteria in the past 5 years 



That made the curriculum more rigorous in the past 5 
years 



That extended the program beyond 4 years 



Indicating high importance for increasing student 
teaching ................................................ 

Indicating high importance for increasing professional 
studies ................................................... 

indicating high importance for increasing general studies 

Percents and averages for SCDE's f by institutional type: 

Percent general haccalaureate schools indicating hi gh 
preference for making the curriculum more rigorous........ 



Percent general baccalaureate schools indicating high 
importance for increasing professional studies 



Percent specialized schools indicating high importance 
for increasing student teaching 



Percent specialized schools indicating high importance 
for increasing general studies. ........................ 



Percent doctoral schools indicating high importance 
for increasing general studies...................... 



Average credit hours required in student teaching 
in specialized schools (secondary level ) 



Average credit hours required in student teaching 
in comprehensive schools (secondary level) 



31.3 
10.5 
19.0 
9.8 

47 

52 

15 
74 

85 

w 

28 

15 
30 

54 
11 
38 
17 

29 
14.7 
9.8 



0.4 
0.2 
0.3 
0.2 

2.6 

2.8 

1.4 
2.3 

2.7 
1.1 

2.2 

1.7 
2.8 

5.0 

3.7 
20.7 
11. 1 

4.4 

4.2 

0.2 



Note.-- Statistics used in this report are subject to sampling variability. The estimated 

standard error of a statistic (a measure of the variation due to sampling) can he 
used. to examine the precision obtained in a particular sample. If all possible 
samples were surveyed under simi laf cbndi tiohs i, intervals of 1.645 stacdard errors 
helqw to 1.645 standard errors above a particular statistic would include the^ 
average result of _ these samples. in approximately 90 percent of the cases. For 
example, for the first item in the table (average number of credit hours required 
in professional studies at the elementary level), a 90 percent confidence interval 
is from 5CL6 to 32. 0_ credit hours. ( 31 . 3. + 1.645 times, .4 } , _ If this procedure were 
followed for every possible sample, about. 90 percent of the intervals would include 
the; average number from ail possible samples; 
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Survey Questionnaire 



rqn spqcATXCM jtatxbyics 

O.C. 20202 



foe* approved 

ONi to^lB30HJ510 
App. Bap. 3/«3 



Sumy op Tiachw Educatios 



Tfcia report ' I i-aawaawiaaal by_JIaw_12Q 0.3.C^122lerli,__WhlAB *«• §r» _ J»t 
squired to teeaond. fmu cooperation la nwM to mm the rtwflM of 
this mnvf coapa^bebsive. accursts, u4 timely. 



-i — — _ - fc.TT»ia ^»iQM f or your owcwwiir undergraduate r»^tti«e pgog» « a i b w >i-pgograM ioi-jjigg 

F1.M# llMMr^ toU^iOf^Jti|^ HUT OKItT TO. BBBtMI AM ttCDBBA** ******* 

A-"S3i§ # «wi! tS mom otbto-T SrS^S all oSd»o«aooat. cdocatio. pp*g*jm«. 

. asHSHg ■I«««Ti ««iy childhood, pteeohool. Md/or kindergarten. 

ialtiee and apecieliaatioii in senior high, junior high, or middle school 



gecomCiry lncludee ill euarjeert 
teach ipg7 

gsaludo fro» elo—ntsry *nd 
Secupstiocuu/ vocation** eqe 



i # <M SCOOOl 



-c~i education, physic si education. Sin* erte education. 

fapoI~*uopore personnel (e.g.. guidance counselors, librsrisne). 



a^iM rioalraMflU for under q raduate etudent" in your elementary _a^_«^co«daxr^ac^c_adocation^ 
pSL^Siljl^^ -row different pco,ra« -ithln .1 aweary and secondary. 

respectively. : ■_ Averages 



Qurf at gradu ate gra duation geq ulramanta 



Ui 



antsry 



Secondary 



A. Credit h««i^aq«traal In general itodie. jAny "^"^^.^^ir 
scbcol /department, e*g.. liberal arts* If ereee of coocen tret ion. ■ajorflelde or 
ilSly. atcTata-xaqulrad foe teacher candid at ee, tncluda tba average masher of 

credit houre required In tbaaa «■■■.) 



S. Cradle hours raqairad in atudant teecblng/ptactlcuai 



10. 



_?-8 



e creeue hours rewired in professional studlss-jTboaa courses offered _by__the _educe- 
US' koolIJdi^taamt aa part of tba preparation of taaohara. EXCLUDING CMDIT 
BOOM Hi STPDPW TgACilWO/paACTICtBt. » - 



31.3 



19.0 



Check whether 



or quarter Hour a er e ***** semaater r_l quae tar I ' 



t. c heck 1 ana eh of your teacher eduoetl 



I year \^_\t 5 yoer Other 1^1 Specify 



in c-nw eewdit-hour* c ecu i red for _ocoffte*lonal atudiaa (O.I.CJ. tbara ara cart roouiremonte. < 
iZt^f those c££aoa Sat Hi itaMta auat tiki amd thorn, that strteht. -vat eeiect tro- ^a! 
m llrjKiKS^IsBm^ Eatimet. tba parent of tbao. 

ori ramrtama for elementary and *+aof*S%rr teacher aducetion. Averages 



XX. wltfal 
con* las 

couraea _ 

tba coro"roou*r erne see for 



Core requirement e 
_ jpacifiad 3 roup of 
theory and aethode in 



ear* raqwir — nte 



elementary 



Secondary 



A. fee cant theory (th eoretics! principle a to explain teaching end learning) 

B. fareant 



ethods ( tT"hiiqi**e far teaching, subject natter) 



J5« 



55 



-AA 



111. A. Cbecfc hiah. eedlua, or lo» to lndlcate your^pra- 
f trance for each_of the followlnf aaeaurae for 
iaproaino the quality of undergraduate teacher 
candldatea In your acbool/depak taemt cf education. 

— Percents .:_ 



Check yae or no to Indicate whether your school/ 
dapactoantoi education haa iaplaoantedaaehof 
the following aetlaitlaa in the peat S yaaia. 

Pfircpnts 



A. Preference 



sign 



Hadluo 



Low 



neeauree to Ivor owe teacher candldete quality 



B. taplaoanted 



47 



40 



12 



1. Ralalng crltarle 



gar •fitranda to the school/depar fo nt of education 



JA- 



26 



i2_ 

15 



28 



7 
57 



2. Making ?urrtotti""» Mf* rlgotooa/challanalng tor »tudanta 



3. Extending 



*tfi_ot:_ 



edu cation beyond 4 years 



14 



94 



4. Other (epacify^ 



IV Check hlab. aediua or ibw to- Ihaicata_tha iagnrtasea of aeeb of __tha foUowj L n^_o*thoda_to_t«prove the quality of 
" the curriculum for undergraduate taaober pr^^ratl on in yogr scbool/depertoant of education. -- ^^^g 



Hethdda to iaprova quality of curriculum for undargraduate teacher praperatlon 



Iopor tence 



_Hiqh_ 



_M*dgsi 



Incraeee the aaount of require d «r.udewt tesBhihd/oraBtlcuai 



28 



— 3_2_ 



40 



aea the nuooar of required profaaalo nal atudiaa credi t h our a . 



C. increeaathe iwslbar and /or quality of required lengralftudiee credit houra. If you 
checked high or sodium lapar tence. indicate which ereaas 



15 



44 



41 



3d 



41 



28 



tueh I— 1 1 Science 1^1 1 



inicetion/ianguagw akllla 



_Q other — I ! Specify — 



if your acbool/departaeent of educetlon war- to relae "aiwJerdi «ignlfU^^ 

whit, if any: sd**?se iffect -ould there be on yOur school/department' « ability to support itself fihenciaily? 



your 

■odereee aajor _ l_! 



Parcnn coapleting the foro_ 

gehn.jl 



Note^' some'national summary estimates are provided here. Headings (e.g. 
Note ' S|vlrigll;- "oercents," etc.) for these estimates were no. included 



"percepts^ " etc; ) 
on the "original questionnaire. 
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